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 يهخص انبحث

انًُظىيي وعلاقتهًا بانتحصيم انذراسي نطهبت كهيت انتربيت انرياضيت " انعبء انًعرفي وانتفكير 

 " جايعت ييساٌ بجًهىريت انعراق

 عهي طانب يحًذ / اسى انباحث

 انًقذيت ويشكهت انبحث 

ٔؾٓ ٔؼ١ش فٟ ػصش اصدادد ف١ٗ اٌّؼشفخ ٚاٌّؼٍِٛبد ٚرؼذدد ِصبدس٘ب ٚشجىبرٙب ثشىً 

ٚاظؼ ٍِٚؾٛظ ٚرٕبِذ الأغبصاد فٟ ِخزٍف ١ِبد٠ٓ اٌؾ١بح اٌؼ١ٍّخ ٚاٌزىٌٕٛٛع١خ ٚالالزصبد٠خ 

ِٓ اٌعشٚسٞ  أصجؼلٛح اٌؼلالخ ث١ٓ اٌؼٍُ ٚاٌزىٌٕٛٛع١ب ٚاٌّغزّغ, ٌزا  إٌٝ أدٜٚاٌضمبف١خ ٚ٘زا ِب 

ّبَ ثّخشعبد اٌّؤعغبد اٌزؼ١ّ١ٍخ ٚالاسرمبء ثؼبئذ٘ب ٌزؾم١ك اٌز١ّٕخ اٌشبٍِخ, ٚرؼذ اٌى١ٍبد ِٓ الا٘ز

 اٌّغؤ١ٌٚخٚاٌمذسح ػٍٝ رؾًّ  ٚالإداس٠خاثشص اٌشٚافذ اٌزٟ رؤً٘ ٌشغً اٌٛظبئف اٌؼ١ٍّخ ٚا١ٌّٕٙخ 

بء راد اٌطبٌت ِؤعغبد اٌزؼ١ٍُ الا٘زّبَ ثجٕ أ٘ذاففٟ ٔٙٛض ٚسلٟ ٘زا اٌّغزّغ, ِٚٓ اثشص  ٚالإعٙبَ

رؾم١ك ٘زا اٌٙذف ٠غؼً  آْ إرِٓ خلاي اٌّٛالف اٌزؼ١ّ١ٍخ ٚاٌّّبسعبد اٌزذس٠ج١خ,  إٔغب١ٔزٗٚرؾم١ك 

اوزغبة اٌّؼشفخ اٌؼبِخ  أْاوجش,  ثىفبءحاٌطٍجخ ػٍٝ اعزؼذاد ٌٍزٛظ١ف ٚاعزخذاَ ِٛاسد٘ب اٌؼم١ٍخ 

فبْ اٌّؼشفخ أٚ اٌخجشح  أخشعبٔت ٚاٌّؼشفخ اٌخبصخ اٌّؾذٚدح ٠ىْٛ ػٓ غش٠ك لذسح اٌفشد اٌؼم١ٍخ ِٚٓ 

 لذسرٗ اٌؼم١ٍخ. إدسانرغبػذ اٌفشد ػٍٝ 

اٌّزؼٍُ لا ٠غزط١غ ِؼبٌغخ اٌّشىلاد ؽزٝ ِغ ٚعٛد دسعخ  أْ( 1996ؽطت ) أثٛفؤاد  ٚأشبس

ػب١ٌخ ِٓ الأزجبٖ ٌٍّض١شاد اٌّطشٚؽخ لاْ اٌفُٙ ٠ؾذس ػٕذ ِؼبٌغخ ع١ّغ ػٕبصش اٌّؼٍِٛبد 

 اؽزٛد اٌّبدح اٌذساع١خ رصجؼ صؼجخ اٌفُٙ.     فئرا اٌؼبٍِخ)اٌّشرجطخ ثبٌّبدح( فٟ ٚلذ ٚاؽذ فٟ اٌزاوشح 

رؾزً ِىبٔخ ِّٙخ فٟ ِخزٍف اٌؼصٛس  اٌزاوشح أْ( 2112ؾغٓ )اٌ أثٛؽغبَ اٌذ٠ٓ  ٚأٚظؼ

ػٍٝ رزوش اٌصٛس  إلالا ٠مَٛ  فبلإدسانِٚخزٍف اٌضمبفبد ٌّب ٌٙب ِٓ اصش ػ١ّك فٟ اٌؾ١بح إٌفغ١خ ,

ػٍٝ رزوش اٌّبظٟ, فٍٛلا  اٌزاوشح ٌّب رىٛٔذ اٌشخص١خ ٚلا رُ  إلااٌشخص١خ لا رمَٛ  أْ, وّب  اٌغبثمخ

وبْ  ألٜٛاٌزخ١ً ٚاٌؾىُ ٚالاعزذلاي, ٚوٍّب وبٔذ اٌزاوشح  أِىٓجذ اٌؼبداد, ٚلا , ٚلا اوزغالإدسان

ٌٙب اٌؼذ٠ذ ِٓ إٌّبرط إٌظش٠خ اٌزٟ رّزذ  ا, ٌٙزا ا٘زُ اٌؼٍّبء ثذساعخ اٌزاوشح ٚٚصفٛٚأغٕٝ أٚعغاٌؼمً 

ْ (  ثب1991) Michaelٚاٌزؼم١ذ فٟ رشو١جٙب ٚاْ رشبثٗ اغٍجٙب. ؽ١ش ٠ٛظؼ ١ِش١ً  اٌجغبغخث١ٓ 

 لا رض٠ذ ػٓ دل١مٗ ٚاؽذٖ.   ٚع١ضحاٌزاوشح لص١شح اٌّذٜ رؾزفع ثبٌّؼٍِٛبد ٌفزشح 

اٌزٜ ٠فشض ػٍٝ اٌزاوشح  اٌؼمٍٟاٌؼتء اٌّؼشفٝ ٘ٛ رٌه اٌمذس اٌىٍٝ ِٓ إٌشبغ  ٠ٚؼشف

اٌؼبٍِخ ٌٍفشد خلاي ٌؾظخ ص١ِٕخ ِؾذدح, فبٌؼبًِ اٌشئ١غٟ اٌزٜ ٠غُٙ فٝ ثشٚص اٌؼتء اٌّؼشفٝ ٠زّضً 

 .  إ١ٌٙبالأزجبٖ  إٌٝػذد اٌؼٕبصش اٌّؼشف١خ اٌزٝ ٔؾزبط  فٝ ثبلأعبط

ثٕبء اٌّخطػ اٌّؼشفٟ  لأعً اٌؼبٍِخ( ػٍٝ أٗ اٌغؼخ اٌّطٍٛثخ ٌٍزاوشح 1991ٚػشفٗ ع٠ٍٛش )

 اٌزٞ ٠ؾذس رغ١١شاد فٟ اٌزاوشح غ٠ٍٛخ اٌّذٜ.  الأٚرِٛبر١ىٟ

: اٌىً اٌّشوت ِٓ ِغّٛػخ ِٓ اٌى١بٔبد أٚ  ثأٔٙب( إٌّظِٛخ  ٠ٚ2111ؼشف ؽغ١ٓ ص٠زْٛ )

ِؾذدح, ٚإٌّظِٛخ  أ٘ذافاٌّىٛٔبد اٌزٝ رشثطٙب ثجؼعٙب ٌجؼط رجبد١ٌخ شجى١خ رؼًّ ِؼب ػٍٝ رؾم١ك 

رمغ ظّٓ ؽذٚد ِؼ١ٕخ داخً ث١ئخ رؾ١ػ ثٙب ٚ٘ٝ رؤصش ٚرزأصش ػبدح ثؼٛاًِ ٘زٖ اٌج١ئخ ٚرّضً د٠ٕب١ِى١خ 

ٚاٌّخشعبد   processٚاٌؼ١ٍّبد    in putىْٛ ِٓ اٌّذخلاد اٌزٜ ٠ز الأعبعٟػٍّٙب ثّٕٛرط إٌظُ 

out put  .٠ّٚىٓ ظجػ ػًّ إٌّظِٛخ ػٓ غش٠ك ػ١ٍّخ اٌزغز٠خ اٌشاعؼخ 
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ػٕبصش أٚ ِىٛٔبد ِٛظٛع  ف١ٗرزغّغ  شجىٟإٌّظِٛخ : ثٕبء  أْ(  ٠ٚ2114شٜ ١ٌُٚ ػج١ذ )

اٌؼٕبصش ٚرؼًّ رىب١ٍِب ٌزؾم١ك  ثؾ١ش ٠زأصش وً ِٕٙب ثجم١خ رجبدٌٟأٚ ِمشس ٚرزشاثػ ِؼب فٝ رفبػً 

 ِؾذدح ٚاظؾخ, ٠ٚؤدٜ وً عضء ِٕٙب  ٚظ١فخ ِؾذدح ٚظشٚس٠خ ٌٍّٕظِٛخ ثأوٍّٙب.   أ٘ذاف

٠زٛلف ػٍٝ ٔٛػ١خ  إّٔبٔٛػ١خ اٌؾ١بح ٚاٌزؼٍُ اٌزٜ ٔزؼٍّٗ  أْ( 2113ػجذ اٌىش٠ُ ) ِغذ٠ٚٞزوش 

عٕفؼً رٌه, وّب ٠ؼزجش اٌزفى١ش  جبٌزأو١ذفّٕٔٝ اٌز١١ّض فٟ اٌزفى١ش ثطش٠مخ ِٕظّخ  أْاعزطؼٕب  إرارفى١شٔب ٚ

ِٓ خلاي ِب ٌذ٠ٗ ِٓ ِؼٍِٛبد  اٌّخزٍفخٚاٌزٟ  ٠مَٛ  اٌفشد ثؾً اٌّشىلاد  اٌؼم١ٍخِٓ اٌؼ١ٍّبد  أعبعب

 فٟ اٌزاوشح.

اٌزفى١ش ٚظ١فخ ػم١ٍخ ٚػ١ٍّخ ِٚؼشف١خ رزُ فٟ اسفغ  أْ(ػٍٝ 2115ِغذٞ ػجذ اٌؼض٠ض ) ٚأشبس

زا اٌّغزٜٛ اٌشف١غ ِؼشفخ ِٕغمخ ِٕزظّخ.. ٚاٌزفى١ش فٟ ػ١ٍّبرٗ اٌّغز٠ٛبد اٌؼم١ٍخ , ٠ٕٚشب ػٓ ٘

٠غزط١غ  إراٌشِض٠خ رٍه ٠غزخذَ لٜٛ الاعزذلاي ٚاٌزاوشح ٚاٌزخ١ً ٚاٌزصٛس. ثؾذٚد اٌضِبْ ٚاٌّىبْ. 

 أوضشاٌزفى١ش ٘ٛ  أ٠ْخزشق اٌّغبفبد ٚاْ ٠زصٛس ِٛالف ١ٌغذ فٟ ِزٕبٚي اٌؾٛاط,   أْاٌفىش 

ٚاعزخذاِٙب  إٌشبغبد اٌّؼشف١خ رمذِب, ٠ٕٚغُ ػٓ لذسح اٌىبئٓ اٌجششٞ ػٍٝ ِؼبٌغخ اٌشِٛص ٚاٌّفب١ُ٘,

ثطشق ِزٕٛػخ رّىٕٗ ِٓ ؽً اٌّشىلاد اٌزٟ ٠ٛاعٙٙب فٟ اٌّٛالف اٌزؼ١ّ١ٍخ ٚاٌؾ١بر١خ اٌّخزٍفخ ٚرفى١ش 

ي ػٍٝ اٌطش٠مخ اٌزٟ ٠شرت اٌفشد ٠ؼىظ اٌطش٠مخ اٌزٟ ٠غزمجً ثٙب اٌّؼشفخ ٚاٌّؼٍِٛبد ٚاٌخجشح ,وّب ٠ذ

اٌطش٠مخ اٌزٟ ٠غغً ٠ٚشِض ٠ٚذِظ ف١ٙب ٘زٖ اٌّؼٍِٛبد  أ٠عب٠ٕٚظُ ثٙب ٘زٖ اٌّؼٍِٛبد, ٠ٚٛظؼ 

٠غبػذ اٌفشد ػٍٝ رؾذ٠ذ غش٠مزٗ فٟ اعزشعبع اٌّؼٍِٛبد  ٚأخ١شا٠ٚؾزفع ثٙب فٟ ِخضٚٔٗ اٌّؼشفٟ, 

٠خ ػٓ غش٠ك اٌؾشف ٚاٌىٍّخ ؽغ١خ ِبد٠خ أٚ شجخ صٛس٠خ, أٚ ثطش٠مخ  سِضثٛع١ٍخ ٚاٌزؼج١ش ػٕٙب 

رؼٍّٗ  أعٍٛة,  فىً فشد فش٠ذ فٟ الأفشاداٌزٟ ٠غزخذِٙب  ٚالأدٚاد الأعب١ٌتٚاٌشلُ, ٚرخزٍف ٘زٖ 

 .رؼ١ٍّٗ أعٍٛةرفى١شٖ ٚثبٌزبٌٟ فٟ  ٚأعٍٛة

 إٌٝعٍٛة ٌٍزفى١ش ٠ٙذف أ إٌّظِٟٛ ٠ؼزجش اٌزفى١ش أْ( ٠ٚ2111ش١ش ػجذ اٌٛاؽذ اٌىج١غٟ )

, ٚإػبدح اٌزؼ١ّٟ١ٍخ ٌٍّٛالف ٚاٌّشىلاد ٠ٚغبػذ ػٍٝ إػبدح رؾ١ًٍ اٌّٛلف اٌّزؼٍُ ٔظشح وٍ إوغبة

 .ثّشٚٔخرشو١ت ِىٛٔبرٗ 

اٌزفى١ش إٌّظِٟٛ ثأٔٗ ػ١ٍّخ ِجبششح رّذٔب Bartlett (2111 )ث١ّٕب ٠شٜ عبسٜ ثبسر١ٍذ 

 لأش١بءاٌّؼشفخ و١ف١خ ػًّ  اٌزشو١جٟٚ اٌزؾ١ٍٍٟثٛعبئً ِٕظّخ, ٠ٚشثػ اٌزفى١ش إٌّظِٟٛ ث١ٓ اٌزفى١ش 

ِٛظٛع ِشزشن ث١ٓ اٌّٛظٛػبد اٌفشػ١خ ٚاٌزؾ١ًٍ ؽزٝ ٠ّىٕٕب ِٓ فُٙ  لإ٠غبدِغ ثؼعٙب اٌجؼط, 

                                                                          أعضاء اٌّٛلف.

ٚٚػٝ  إدسانِٓ ٚالغ  رفى١ش ِفزٛػاٌزفى١ش إٌّظِٟٛ ٘ٛ  أْ إٌٝ (2112)٠ٚش١ش ١ٌُٚ ػج١ذ 

اٌّشىٍخ, أٚ اٌّٛلف اٌزٜ ٠ٛاعٙٗ اٌشخص, ف١ٕطٍك ِٓ ِٕظٛس وٍٝ. ِٚٓ ػلالخ اٌىً  ثأثؼبدشبًِ 

ثؼعٙب اٌجؼط ٚػلالخ وً ِٕٙب ثبٌّٛلف اٌىٍٝ ٚلا ٠زٛلف ػٕذ ِغشد رؾ١ًٍ اٌغضئ١بد  ثبلأعضاء

 ٚإٌّط١خ ٚاٌخط١خ غ١ش اٌّضّشح. ٚا١ٌ٢خٚرغ١ّؼٙب ٠ٚغزخذَ ثؼ١ذا ػٓ اٌمٌٛجخ 

اٌزفى١ش اٌزٜ ٠زٕبٚي اٌّعب١ِٓ  ثأٔٗ( اٌزفى١ش إٌّظِٟٛ 2113) خ١ُ ػج١ذ ٚػضٚ ػفب٠ٚٔؼشف ٌٚ

ٚاٌّفب١ُ٘ اٌؼ١ٍّخ اٌّشوجخ ِٓ خلاي ِٕظِٛبد ِزىبٍِخ رزعؼ ف١ٙب اٌؼلالبد اٌشاثطخ ث١ٓ اٌّفب١ُ٘ 

ٓ اٌصٛسح اٌى١ٍخ اٌّشوجخ ٌّعب١ِ إدسانٚاٌّٛظٛػبد ف١ىْٛ اٌّزؼٍُ لبدسا ِٓ خلاي ٘زا اٌزفى١ش ػٍٝ 

إٌّظِٛبد اٌّفب١ّ١٘خ اٌّؼٛظخ ٚاٌؼلالبد اٌزٝ رشثػ ث١ٕٙب, ٌزا فبٔٗ ٠مَٛ ػٍٝ وً اٌّشوت اٌزٜ ٠زىْٛ 

     ِٓ ِغّٛػخ ِىٛٔبد رشثػ ث١ٕٙب ػلالبد ِزذاخٍخ رجبد١ٌخ اٌزأص١ش ٚد٠ٕب١ِى١خ اٌزفبػً.

اٌّشىلاد سائؼخ ٌؾً اٌؼذ٠ذ ِٓ  أداح ثأٔٗ( اٌزفى١ش إٌّظِٟٛ 2112) إعّبػ١ًوّب رٛظؼ د٠ٕب 

ٌٙب وً ػٍٝ ؽذا  اٌّىٛٔخاٌزفى١ش إٌّظِٟٛ لا ٠زُ اٌزؼبًِ ِغ اٌؼٕبصش  إغبساٌّؼمذح اٌزٝ رٛاعٕٙب, ٚفٝ 
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فٝ اٌزفى١ش إٌّظِٟٛ, ٠ّٚضً لذسح اٌفشد ػٍٝ  إ١ٌٗ ٠ٕزّٟاٌىً اٌزٜ  إغبسفٝ  إلافلا ل١ّخ ٌٍؼٕصش 

 اٌزفى١ش اٌشبًِ.    إٌِٝٓ اٌزفى١ش ثصٛسح ِؾذٚدح  رٕمٍٗػم١ٍخ ثصٛسح  أث١ٕخرى٠ٛٓ 

 – ِذسطو١ٍبد اٌزشث١خ اٌش٠بظ١خ ِٓ اثشص اٌشٚافذ اٌزٟ رؤً٘ ٌشغً ٚظ١فخ ِؾذدٖ ) أْٚثّب       

ثى١ٍبد اٌزشث١خ اٌش٠بظ١خ اٌزٟ رؾزٛٞ  ٚاٌذساعخِذسة( فٟٙ رغُٙ فٟ إٌٙٛض ثبٌّغزّغ اٌش٠بظٟ 

خزٍفخ ٚ٘زٖ اٌّمشساد ِٕٙب ِب ٘ٛ ػٍٝ اٌؼذ٠ذ ِٓ اٌّمشساد اٌزٟ ٠زُ رذس٠غٙب ػٍٝ اٌفشق اٌذساع١خ اٌّ

ِشرجػ ٠ٚىًّ ثؼعٗ اٌجؼط ِٚب ٘ٛ ِٕفصً ٠ٕٚزٙٝ ثبٔزٙبء اٌفصً اٌذساعٟ أٚ اٌؼبَ اٌذساعٟ ِّب 

 الإٔغب٠ْؤصش رٌه ػٍٝ ِمذسح اٌطبٌت ػٍٝ الاعز١ؼبة ٚاٌزفى١ش اٌزٞ ٘ٛ ِّبسعخ ػم١ٍخ داخ١ٍخ ٠ّبسعٙب 

ٚرؼًّ  ٚالإصبسحؼمً ٚإٌّطك ٚاٌجؼذ ػٓ اٌزؼصت ثؾ١ش رؼىظ عٍٛوٗ ٚرٙزُ ثبٌؾٛاس اٌزٞ ٠مَٛ ػٍٝ اٌ

ٚرؾمك ٌٗ سفب١٘زٗ ٚعلاِزٗ ٚ٘زا ِب رؤوذ ػ١ٍٗ ٔظش٠خ  الإٔغبْعؼبدح  فٟاٌزٟ رغُٙ  الأش١بءػٍٝ رٛف١ش 

ٔؾٛ ِّىٓ فٟ ظً اٌظشٚف إٌّبعجخ ٌٙب ٚػذَ  أفعًػ١ٍّخ اٌزؼ١ٍُ رؾذس ػٍٝ  أْاٌؼتء اٌّؼشفٟ 

شرجػ ثبٌج١ٕخ اٌّؼشف١خ ٌٍفشد ٚثبٌزبٌٟ لاثذ ِٓ رى١١ف إٌّٙظ ٌّمبثٍخ رخطٟ ؽذٚد اٌزاوشح اٌؼبٍِخ ػٕذِب ر

رى١١ف  أْأعٍٛة اٌزؼٍُ ا١ٌّّض لأٞ غبٌت ِٓ خلاي ػشض اٌّؼٍِٛبد ٚاعزشار١غ١بد ِؼبٌغزٙب ؽ١ش 

٠ٚغؼً اٌطٍجخ  ٚأوضش دٚاِبٚأوضش ثٙغخ  ػجئب  ٚأوضش فبػ١ٍخ ٚالً  أ٠غشإٌّٙظ أٚ اٌّمشساد ٠غؼً اٌزؼ١ٍُ 

ِٚٓ صُ ثشصد ِشىٍخ اٌجؾش ٟٚ٘ اٌزؼشف  ,اوجش ثىفبءحثبعزخذاَ ِٛاسد٘ب اٌؼم١ٍخ  ٚاعزؼذاداسح أوضش لذ

ػٍٝ اٌؼلالخ ث١ٓ اٌؼتء اٌّؼشفٟ ٚاٌزفى١ش إٌّظِٟٛ ٌٍّمشساد اٌذساع١خ ٌطٍجخ اٌى١ٍخ ٚػلالزّٙب 

. ثبٌزؾص١ً اٌذساعٟ  

 

-انبحث: أهذاف  

٠ٙذف اٌجؾش إٌٝ اٌزؼشف ػٍٝ ػلالخ اٌؼبتء اٌّؼشفبٟ ٚاٌزفى١بش إٌّظبِٟٛ ثبٌزؾصب١ً اٌذساعبٟ 

 ٌطٍجخ و١ٍخ اٌزشث١خ اٌش٠بظ١خ.

 -تساؤلاث انبحث :

 ؟ً٘ ٕ٘بن ػتء ِؼشفٟ ػٍٝ غٍجخ و١ٍخ اٌزشث١خ اٌش٠بظ١خ عبِؼخ ١ِغبْ -1

 ؟ِب ِغزٜٛ اٌزفى١ش إٌّظِٟٛ ٌطٍجخ و١ٍخ اٌزشث١خ اٌش٠بظ١خ عبِؼخ ١ِغبْ -2

ثبب١ٓ اٌؼببتء اٌّؼشفببٟ ٚاٌزفى١ببش إٌّظببِٟٛ ٌطٍجببخ و١ٍببخ اٌزشث١ببخ  اسرجبغ١ببٗ٘ببً رٛعببذ ػلالببخ  -3

 اٌش٠بظ١خ عبِؼخ ١ِغبْ؟

ٌذٜ بٌزؾص١ً اٌذساعٟ ثاسرجبغ١ٗ ث١ٓ اٌؼتء اٌّؼشفٟ ٚاٌزفى١ش إٌّظِٟٛ  ػلالخً٘ رٛعذ  -4

 ؟غٍجخ و١ٍخ اٌزشث١خ اٌش٠بظ١خ عبِؼخ ١ِغبْ

 -يُهج انبحث :

 ِزٗ ٌطج١ؼخ اٌجؾش.ءاٌّغؾٟ ٌّلا ثبلأعٍٛةٌٛصفٟ اعزخذَ اٌجبؽش إٌّٙظ ا

 يجتًع انبحث

غٍجخ اٌّشؽٍخ اٌشاثؼخ ٌى١ٍخ اٌزشث١خ اٌش٠بظ١خ عبِؼخ ١ِغبْ ثّشوض ِؾبفظخ ١ِغبْ ٌٍؼبَ اٌذساعٟ     

(2113-2114) . 

 -عيُت انبحث :
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اٌجؾش ثبٌطش٠مخ اٌؼّذ٠خ ِٓ غٍجخ اٌّشؽٍخ اٌشاثؼخ ٌى١ٍخ اٌزشث١خ اٌش٠بظ١خ  اخز١بس ػ١ٕخرُ 

( غبٌت  33)  إٌٝ( غبٌجب ٚغبٌجخ , ٚلذ لغّذ اٌؼ١ٕخ 212عبِؼخ ١ِغبْ ؽ١ش ثٍغذ ػ١ٕخ اٌجؾش )

 .الأعبع١خ( ٌٍذساعخ 199ٚغبٌجخ ٌٍذساعخ الاعزطلاػ١خ )

 -انذراست : أدواث

". 2111غؼ١ذ اٌجٕب "اٌ( رؼش٠ت ػبدي  TLXرٍىظ  ِم١بط اٌؼتء اٌّؼشفٟ ,)ِم١بط ٔبعب -1

 (2)ِشفك

  (6)ِشفك اٌجبؽش (.  إػذادِم١بط اٌزفى١ش إٌّظِٟٛ ,  )  -2

 .لٛائُ دسعبد اٌزؾص١ً اٌذساعٟ -3

  -انذراست الاستطلاعيت :

 الأعبع١خاٌذساعخ الاعزطلاػ١خ ػٍٝ ػ١ٕخ ِٓ ِغزّغ اٌجؾش ٚخبسط ػ١ٕخ اٌذساعخ  إعشاءرُ 

اٌزؼشف ػٍٝ ِذٜ صلاؽ١خ  إٌٝ( غبٌجب ٚغبٌجخ ٚوبٔذ اٌذساعخ الاعزطلاػ١خ رٙذف 33لٛاِٙب )

اٌؼ١ٕخ ٚوزٌه اٌزؼشف ػٍٝ صذق ٚصجبد اٌّم١بط ٚفٟ ظٛء ٔزبئظ ٘زٖ  لأفشادالاخزجبس ِٕٚبعجزٗ 

 . الأعبع١خاٌذساعخ  إعشاءاٌذساعخ , رُ 

  -: الأساسيتانذراست 

اٌّم١بط ػٍٝ اٌؼ١ٕخ  ثزطج١كب ؽممزٗ ِٓ ٔزبئظ لبَ اٌجبؽش فٟ ظٛء اٌذساعخ الاعزطلاػ١خ ِٚ

 .2114 -2113ٌٍؼبَ اٌغبِؼٟ    21/6اٌٝ 6  \  11  \ٌٍذساعخ ٚرٌه ِٓ اٌفزشح  الأعبع١خ

 

-: الإحصائيتانًعانجاث   

 : ا٢ر١خ( ٚرٌه غجمب ٌٍخطٛاد SPSSثٛاعطخ ثشٔبِظ ) الإؽصبئ١خرّذ اٌّؼبٌغخ 

 ؽغبة اٌّزٛعػ اٌؾغبثٟ ٚالأؾشاف اٌّؼ١بسٞ ِٚؼبًِ الاٌزٛاء لاخزجبس اٌذساعخ. -: أولا

 .اخزجبس ِشثغ وبٞ -ثاَيا :

 ؽغبة ِصفٛفخ الاسرجبغ ثبعزخذاَ ِؼبدٌخ ث١شعْٛ ٌٍم١ُ اٌخبَ. -ثانثا :

 الارغبق اٌذاخٍٟ. -رابعا :

 الاستُتاجاث وانتىصياث 

 الاستُتاجاث :  -: أولا

 الإؽصببئٟاٌزٟ لبَ ثٙب اٌجبؽش ٚإٌّٙظ  ٚالإعشاءاداٌذساعخ ٚفٟ ؽذٚد اٌؼ١ٕخ  أ٘ذاففٟ ظٛء 

 ِٓ ٔزبئظ ٠ّىٓ اعزٕزبط ِب ٠ٍٟ :  إ١ٌٗاٌّغزخذَ ِٚب رٛصٍذ 

ى١ٍخ اٌزشث١خ اٌش٠بظ١خ عبِؼخ ١ِغببْ ثٚعٛد ػتء ِؼشفٟ ػبٌٟ ػٍٝ غٍجخ اٌّشؽٍخ اٌشاثؼخ  -1

 . 

ى١ٍببخ اٌزشث١ببخ اٌش٠بظبب١خ عبِؼببخ ١ِغبببْ ٠زّزؼببْٛ  ثبٌمببذسح ػٍببٝ ثْ غٍجببخ اٌّشؽٍببخ اٌشاثؼببخ إ -2

ٚاٌزٞ ٠زّضً فٟ اٌزفى١ش اٌجٕبئٟ صُ اٌزفى١ش اٌؼٍّٟ ٚاٌزفى١ش اٌشبًِ ٚأخ١شا اٌزفى١ش إٌّظِٟٛ 

 . ثٕبء اٌشىً إٌّظِٟٛ

 .اسرجبغ١ٗ ِٛعجٗ ث١ٓ اٌؼتء اٌّؼشفٟ ٚاٌزفى١ش إٌّظِٟٛ ٚعٛد ػلالخ  -3
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داٌبٗ إؽصببئ١ب ثب١ٓ وبً ِبٓ ِؾببٚس ِم١ببط اٌؼبتء اٌّؼشفبٟ اسرجبغ١بٗ ِٛعجبٗ  ٚعٛد ػلالبخ -4

ِٚؾبٚس ِم١ببط اٌزفى١بش إٌّظبِٟٛ ٚاٌزؾصب١ً اٌذساعبٟ ف١ّبب ػبذا ِؾبٛس اٌغٙبذ ٚالإؽجببغ 

 .ؽ١ش رٛعذ ػلالخ اسرجبغ١ٗ عبٌجخ ث١ُٕٙ ٚث١ٓ اٌزؾص١ً اٌذساعٟ 

 ثاَيا: انتىصياث: 

خ اٌّشؽٍبخ )اٌفشلبخ( اٌشاثؼبخ رطج١ك ِم١بط اٌؼتء اٌّؼشفٟ ِٚم١بط اٌزفى١ش إٌّظبِٟٛ ٌطٍجب -1

 ثى١ٍبد اٌزشث١خ اٌش٠بظ١خ فٟ عّٙٛس٠خ اٌؼشاق .

اعزخذاَ اٌششػ ثشىً ِٕظِٟٛ ٌطٍجخ و١ٍبد اٌزشث١خ اٌش٠بظ١خ ثغّٙٛس٠خ اٌؼشاق ٌّب ٌٗ ِبٓ  -2

 .  رأص١ش فؼبي ػٍٝ اٌزؾص١ً اٌذساعٟ

ٚاٌزطج١م١ببخ  اٌزٕغبب١ك ثبب١ٓ إٌّببب٘ظ اٌؼ١ٍّببخ ثى١ٍبببد اٌزشث١ببخ اٌش٠بظبب١خ ِببٓ إٌبؽ١ببخ إٌظش٠ببخ -3

 . وّؾبٌٚخ ٌزم١ًٍ اٌؼتء اٌّؼشفٟ ٌذٜ اٌطٍجخ

اٌزأو١بببذ ػٍبببٝ اعبببزخذاَ اٌزفى١بببش إٌّظبببِٟٛ ٌبببشثػ إٌّبببب٘ظ إٌظش٠بببخ ٚاٌزطج١م١بببخ ثبٌّشاؽبببً  -4

 . اٌذساع١خ ثبٌى١ٍخ

ػمببذ دٚساد ٌزببذس٠ت اٌمبببئ١ّٓ ػٍببٝ اٌزببذس٠ظ ثى١ٍبببد اٌزشث١ببخ اٌش٠بظبب١خ ثغّٙٛس٠ببخ اٌؼببشاق  -5

 ثطشق رشاػٟ اٌؼتء اٌّؼشفٟ .
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 يستخهص انبحث                                            

 عُىاٌ انبحث

وعلاقتهًا بانتحصيم انذراسي نطهبت كهيت انتربيت انرياضيت  " انعبء انًعرفي وانتفكير انًُظىيي

 جايعت ييساٌ بجًهىريت انعراق "

 بحث يقذو يٍ : عهي طانب يحًذ

ٚػلالزّٙب  زؼشف ػٍٝ اٌؼلالخ ث١ٓ اٌؼتء اٌّؼشفٟ ٚاٌزفى١ش إٌّظِٟٛاٌ إ٠ٌٝٙذف اٌجؾش 

اٌّغؾٟ  ثبلأعٍٛةثبٌزؾص١ً اٌذساعٟ ٌطٍجخ و١ٍخ اٌزشث١خ اٌش٠بظ١خ, ٚاعزخذَ اٌجبؽش إٌّٙظ اٌٛصفٟ 

ٌّلائّخ ٌطج١ؼخ اٌذساعخ ,ٚاشزًّ ِغزّغ اٌجؾش ػٍٝ غٍجخ اٌّشؽٍخ اٌشاثؼخ ٌى١ٍخ اٌزشث١خ اٌش٠بظ١خ 

( غبٌجب 212ؽغُ اٌؼ١ٕخ )(, ٚلذ ثٍغ 2114\2113عبِؼخ ١ِغبْ ثغّٙٛس٠خ اٌؼشاق ٌٍؼبَ اٌذساعٟ )

ٚغبٌجخ ٌٍّشؽٍخ اٌشاثؼخ ٌى١ٍخ اٌزشث١خ اٌش٠بظ١خ عبِؼخ ١ِغبْ ثغّٙٛس٠خ اٌؼشاق ٚلذ رُ رطج١ك ِم١بط 

( ٚلذ ػذي اٌجبؽش ثؼط اٌىٍّبد 2111غؼ١ذ اٌجٕب )اٌاٌؼتء اٌّؼشفٟ ِم١بط ٔبعب رٍىظ رؼش٠ت ػبدي 

ط ٌٍزفى١ش إٌّظِٟٛ ٌطٍجخ و١ٍخ اٌزشث١خ ِزٗ ِغ ػ١ٕخ اٌجؾش, ٚوزٌه لبَ اٌجبؽش ثزص١ُّ ِم١بءٌّلا

ى١ٍخ اٌزشث١خ ثٚعٛد ػتء ِؼشفٟ ػبٌٟ ػٍٝ غٍجخ اٌّشؽٍخ اٌشاثؼخ ُ٘ ٔزبئظ اٌجؾش أاٌش٠بظ١خ ٚوبْ ِٓ 

ى١ٍخ اٌزشث١خ اٌش٠بظ١خ عبِؼخ ١ِغبْ ٠زّزؼْٛ  ثْ غٍجخ اٌّشؽٍخ اٌشاثؼخ إٚ, اٌش٠بظ١خ عبِؼخ ١ِغبْ

٠زّضً فٟ اٌزفى١ش اٌجٕبئٟ صُ اٌزفى١ش اٌؼٍّٟ ٚاٌزفى١ش اٌشبًِ ٚاٌزٞ ثبٌمذسح ػٍٝ اٌزفى١ش إٌّظِٟٛ 

اسرجبغ١ٗ ِٛعجٗ ث١ٓ اٌؼتء اٌّؼشفٟ ٚاٌزفى١ش ٚعٛد ػلالخ ٚأخ١شا ثٕبء اٌشىً إٌّظِٟٛ ٚوزٌه 

اسرجبغ١ٗ ِٛعجٗ داٌٗ إؽصبئ١ب ث١ٓ وً ِٓ ِؾبٚس ِم١بط اٌؼتء  ٚعٛد ػلالخإٌّظِٟٛ ٚوزٌه 

إٌّظِٟٛ ٚاٌزؾص١ً اٌذساعٟ ف١ّب ػذا ِؾٛس اٌغٙذ ٚالإؽجبغ ؽ١ش اٌّؼشفٟ ِٚؾبٚس ِم١بط اٌزفى١ش 

 رٛعذ ػلالخ اسرجبغ١ٗ عبٌجخ ث١ُٕٙ ٚث١ٓ اٌزؾص١ً اٌذساعٟ .
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Research Summary 

Cognitive Burden, Systematic Thinking and their Relationship with 

Learning Progress at the Faculty of Physical Education, University of 
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Researcher name: Ali Taleb Mohammed 

Introduction and research subject. 

We live in an era in which Knowledge and information increased and its sources and 

networks varied clearly. The achievements have grown in the various fields of scientific, 

technological, economic and cultural life, and this is what led to strong relationship 

betweenscience, technology and society, so it became necessary to focus on the outputs of 

the educational institutions and improving its results to achieve comprehensive 

development. 

The colleges are considered one of the most important sources that qualify to hold 

scientific, professional and administrative jobs and the ability to take responsibility and 

contributed in renaissance and upgradedthe society. One of the most prominent targets of 

the educational institution is interested in the building of the student character and achieves 

his humanity through educational situations and training practices, so achieving this target 

makes students ready for employment and uses their mental recourses more efficiently. 

The acquisition of the general and private limited knowledge would be through the mental 

capacity of the person. On the other hand, the knowledge or experience helps the person to 

realize his mental capacity. 

Fouad Abo Hattab says that the learner can't solve the problem even with a high level 

of attention to the presented stimuli because the understanding happens when you handling 

all information elements at the same time in the working memory and if it contains 

teaching materials, it becomes difficult to understand. Hossam Eldin Abo El-Hassan(2012) 

explains that memory occupies an important position in the different eras and cultures due 

to its profound impact in the psychological life. The perception isn't based only on 

remember the previous images and the personality isn't based only on remember the past. 

Without memory, personality was not formed, perception was not happened and 

imagination, judgment and reasoning were not possible. Whenever memory was stronger, 

the mind became richer and wider. Therefore the scientists were interested in memory, 

describing it by many theoretical models, which stretch between simplicity and complexity 

in its structure. Michelle (1970) shown that the short-term memory retains information for 

a brief period not exceeding one minute. 

Cognitive burden is the total amount of mental activity, which is imposed on the 

individual working memory during specific moment. The main factor which contributes in 

the rise of cognitive burden represents mainly in several cognitive elements that need to 

pay attention to it.  
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Soler (1998) define it asthe requiring capacity of the working memory to build the 

automatic cognitive plan which makes changes in the long-term memory. 

Hassan Zaiton (2001) defines the system as the total compound from a group of entities or 

components which linked by reciprocal network working together to achieve specific 

objectives. The system is located in environment within certain limits affect and is affected 

by factors of this environment. Its dynamic model represents the basic system, which 

consists of inputs, process and output. We can adjust the work system through the feedback 

process.  

WalidObied (2004) believes that the system is networking building which gathering 

elements or components of the subject and interrelate together in reciprocal interaction 

where each of them is affected by the rest elements and working integral to achieve clear 

and specific targets. Each part of it performed necessary and specific role of the entire 

system.  

MagdyAbdElkarim (2003) notes that the quality of life and learning, which we learn 

depends on the quality of our thinking. Thinking is considered mainly one on the mental 

processes which the individual solving various problems through the information which he 

has in the memory. 

Magdy Abd ElAziz (2005) noted that thinking is mental, practical and cognitive 

process made in the highest mental levels and arising from this high level organized and 

coordinate cognation. Thinking uses in their symbolic processes reasoning, memory, 

imagination and images where thinking can penetrate the distances and imagined situations 

are not inthe grasp of the senses. Thinking is the most cognitive activities advanced and 

results from the ability of the human being to handle symbols and concepts and use it in 

various ways that enable him to solve the problems which he face in different educational 

and life situations. Thinking of the individual reflects the way in which he receives 

knowledge, information and experience and also indicates the way in which he arranges 

and organizs the information and illustrates the way in which information is recalled, is 

symbolized and is integrated .Finally, it helps the individual to determine his way in 

recalling information and expressing on them in sensory, physical or symbolic way 

through a letter, a word or a number. The used methods and tools different from one to 

another because everyone is unique in his learning and thinking style and thus in his 

education style. Abdul Wahid Kubaisi (2010) refers that the systemic thinking is a thinking 

way aims to give the learner overview for problems and helps him to re-analysis the 

educational situation and re-installation of its components flexibly.  

While Gary Bartlett (2001) sees that the systemic thinking as a direct process 

provides us with organized means. The systemic thinking links between analytical and 

synthetic thinking to find out how things work with each other to find joint subjects and 

analysis which can enable us to understand the situation parts. William Ebied (2002) 

indicates that the systemic thinking is an open thinking of the reality of perception and 

overall awareness of the problem's dimensions or situation which the person faced. Person 

starts from overall perspective and from the relationship between all parts and do not stop 

at just analysis the particles and collect them. It is used away from stereotypes, mechanism, 

typical and non-productive linear. William Ebied and EzoAfaneh (2003) define the 

systemic thinking as thinking, which deals with the contents and the scientific concepts 

through an integrated systems, which relations linked between concepts and topics are 
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clear. The learner will be able through this thinking to understand the overall composite 

picture of the contents of exposed and conceptual systems and ties which linked them. So it 

is based on each compound, which consists of a set of components linked between them 

overlapping relations with exchange influence and dynamic interaction. 

Dina Ismail (2013) describes the systemic thinking as a wonderful tool to solve many 

complex problems which we face. In the framework of systemic thinking we are not 

dealing with the elements individually because there is no value for the element except in 

the framework of all, which belongs to systemic thinking. It represents the individual's 

ability to form the mental structure that moving him from limited to comprehensive 

thinking. 

Because the faculties of physical Education are the most prominent sources that 

qualify to fill a specific job (teacher- coach) they contribute to develop the athletic society. 

Then the subject of the search has emerged which is identification the relationship between 

cognitive burden, systematic thinking and the curriculum of colleges' students and their 

relationship with educational attainments. Where the curriculum include many courses that 

are taught at various academic stages . Some of these courses is linked and complement 

each other and some is separated and ends with the end the semester or the academic year. 

Thereby affecting on the student's ability to comprehend and think that is considered 

internal mental practice that reflects his behavior. It interested in discussion, which is 

based on reason and logic and away from intolerance and excitement and is working to 

provide the things that contribute to the man's happiness and achieve his welfare and 

safety. This is what the cognitive burden theory confirms that the education process occurs 

in the best way possible under the right conditions and don't skip the working memory 

when linked to the individual cognitive structure. Consequently, the curriculum must adapt 

to fit the distinctive learning style for any student through the presentation of information 

and strategies to address them. Where adapting the curriculum makes education easier, 

more effective, less burden, more joy and more preserved and make students better able to 

use mental resources more efficiently.  

Research Objectives: 

The research aims to identify the relationship between cognitive burden, systemic 

thinking and educational attainments for the students of  faculty of physical Education. 

Research Questions: 

1-  Is there cognitive burden on the students of faculty of education in university of 

Misan? 

2-  What is the level of systemic thinking for students of faculty of education in 

university of Misan? 

3-  Is there a correction between cognitive burden and systemic thinking for students 

of faculty of education in university of Misan? 

4-  Is there a correction between cognitive burden, systemic thinking and 

educational attainments for students of faculty of education in university of 

Misan?   
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Research Approach: 

The researcher used the descriptive approach by survey manner to fit the nature of 

the study. 

Research Community: 

The students of the fourth stage in the faculty of physical Education, University of 

Misan, Misan governorate  for the academic year (2013/2014). 

Research Sample:  

The research sample was selected by intentional way from the students of the fourth 

stage in the faculty of physical Education, University of Misan.The sample has included 

212 students. The Sample has divided into 33 students for the exploratory studyand 179 

students for the basic study. 

Study Tools: 

1-  The cognitive burden scale (NASA- TLX Scale) arabised by Adel Said Elbana 

2008. 

2-  The systemic thinking (prepared by the researcher). 

3-  Lists degrees of academic achievement. 

The exploratory study:  

The exploratory studyhas been made on a sample of the research community and 

outside the basic study estimated by 33 students. The exploratory study aims to identify the 

extent of the test validity and its relevance to the sample's members as well as to identify 

the validity and reliability of the scale. In the light of this study, the basic study was made. 

The Basic Study : 

In the light of the exploratory study and the results which are achieved, the 

researcher applies the scale on the basic sample from / / / for the academic year 2013-2014.  

Statistical Processing: 

Statistical processing is made by (SPSS) program according to the following steps: 

First, calculate the arithmetic average, the standard deviation and the torsion of the study 

test. Second, variances denotation by using the test (T). Third, calculated correlation matrix 

by Burson formula. Fourth, the internal harmonization. 
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Conclusions: 

In the light of this study, the sample ,measures taken by the researcher, the used 

statistical method and the results which is found we can concluded the following: 

1-  The existence of high cognitive burden on the students of the fourth stage in the 

faculty of physical Education, University of Misan. 

2-  The students of the fourth stage in the faculty of physical Education, University 

of Misan have the ability to think in systemic manner. 

3-  The students of faculty of physical Education have a good achievement level. 

4-  The existence of a positive correlation between systemic thinking and academic 

achievement.  

Recommendations: 

1-  Reduce the actually cognitive burden on the students of the Faculty of Education, 

through reducing the scientific and practical approaches. 

2-  Improve and develop scientific approaches of physical Education colleges to 

address modern scientific approaches in theory and in practice. 

3-  Emphasis on the skill of thinking in general, and the systemic thinking in 

particular. 

4-  Emphasis on the college professors to explain in systemic manner in order to 

convey the information in flexible way. 

5- Emphasis on the use of systemic thinking to link theory and practice together the 

different stages of the curriculum  
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Abstract 

Cognitive Burden, Systematic Thinking and their Relationship with 

Learning Progress at the Faculty of Physical Education, University of 

Misan, Republic of Iraq. 

Researcher name: Ali Taleb Mohammed 

The research aims to identify the relationship between cognitive burden and 

systematic thinking and their relationship with learning progress at the faculty of physical 

Education. The researcher used the descriptive approach by survey manner to fit the nature 

of the study. The research included the students of the fourth stage in the faculty of 

physical Education, University of Misan, Republic of Iraq for the academic year 

(2013/2014) .The sample has included 212 students from the  fourth stage in the faculty of 

physical Education, University of Misan , Republic of Iraq and the cognitive burden scale 

has applied NASA- TLX Scale arabised by Adel Said Elbana (2008). The researcher has 

amended some words to fit the research and he has designed systematic thinking scale for 

the students of the faculty of physical Education. One of the main results of the research 

that there is high cognitive burden among the fourth stage students of the faculty of 

physical Education, university of Misan and they have the ability of systematic thinking 

highly.  
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