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Abstract
Investigating the presence and presentation of speech acts in course books may be significant in an EFL (English as a Foreign Language) environment since in most cases, students rely on them for pragmatic input. Though a large body of research has dealt with speech acts, relatively little research has been conducted to examine the speech acts in English course books. To fill this gap, this study aimed to investigate how complaints, apologies, and suggestions were presented in EFL course books. To this end, a content analysis of fourteen course books of different language proficiency levels (i.e., from beginner to advanced) was conducted to find out (i) whether the course books included the aforementioned speech acts, (ii) the range and frequencies of linguistic strategies used to perform these speech acts, and (iii) whether their frequency showed variation across all proficiency levels. The findings have clear implications for course book writers, publishers, and language teachers. The findings and implications are presented.
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Introduction

The period between the 1880s and the 1980s witnessed a remarkable change in language pedagogy. This endeavor to achieve better practices paved the way for a paradigm shift from a structural view of language to a functional and finally a communicative view of language. In parallel with these developments, the concept of "competent language user" has been redefined by Kramsch (1988, 27) as:

''The qualities of a 'elements language beneficiary' is not the capability to utter and record based on the measurements of the academy and the social etiquette of one social group, but the adaptability to select those forms of accuracy and those forms of appropriateness that are called for in a given social context of use''.  
It could be deduced from the above explanation, that  not specifically the ability to form accurate, lexicological, phonetic and syntactic expressions, but in addition knowing contextual situations and socio-cultural habits, is considered necessary in order to be a specialized employer to language. This kind of viewpoint guides everyone to two concepts: socio-pragmatics and pragma-linguistics. According to the current study, Kecskes (2014:8) defines the term ‘pragmatics’ as ''a branch of linguistics that focuses on the use of language in social contexts and the ways people produce and understand meanings through language''. The ‘pragmalinguistics’, that according to Bachman (1990), is an important element of communication, contains the idea that people use to implement speech acts in a successful manner whenever they interact with foreign language speakers in a certain culture. To put it another way, practical competence includes ideas of linguistic background needed to achieve speech acts and the cultural barriers governing utilising these linguistic means (Bachman, 1990). According to his view point, Bachman (ibid) noted that the development of pragmatic competence is one of the basic objectives that language learners must achieve in order to be empirically qualified in the target language.

Speech acts that are significant elements of sociopragamtics could be simply referred to as operations that are carried out by words. In other words, they are the basic components of people interaction. Suggestion, for instance, that is within the focus of the current research, is among the instances of them. Despite the fact that speech acts are found in all languages, their achievements and their linguistic frequencies are culturally-specific. The work of acts of speech reflects the elementary cultural attitudes ​​and habits of societies in addition to reflecting employing language in a particular society. Thus, to unveil the essence and language perception of acts of speech in various societies ​​and situations, several researches were undertaken that concentrated on specific actions in speech, as in apologies that were searched by Cohen and Olstein, (1981) and also studied by Blum Kolka and Olstein (1984). Furthermore, the speech acts of suggestions were tackled by Banerjee and Carrell (1988). In addition, Boxer and Pickering (1995) thoroughly studied complaints in English. Although extensive attention was paid to speech acts across
 different cultures and societies have been conducted, few studies have dealt with utilising the acts of speech in textbooks. The little endeavours realized by us come from Boxer and Pickering in (1995). They investigated complaints solely in some language textbooks. Besides, Philips (1993) inquired about courteous offers in textbooks. Given the limitation of such researches, I can  concluded that such pedagogical problem should be given more scientific highlight.
Taking the vital role of textbooks in providing pragmatic inputs into account, it is very surprising that much remains to be done in such area as endeavours to sort out this problem are basically rare. In particular, the challenges of pragmatic application or the core of the face-threat to apologies, complaints, and suggestions that threaten the face need to be explored in the textbooks. Thus, the goal of the current research is verifying the range in addition to frequency of abovementioned speech acts through analysis via a content analysis method (Appendix A). 14 English textbooks prepared by major international publishers and used in schools (primary, intermediate, secondary and university) English as a Foreign Language in Iraq were investigated. To be more specific, it aims to explore (1) whether the textbooks of the course analyzed include acts of speech from suggestions, complaints, and apologies (2) the scope and frequency of the language strategies used to carry out these acts of speech; (3) if speech acts’ realizations differ according to the students' level of language proficiency. This study aims to participate to the study plan, that has so far got basically little consideration.

Methodology

14 books for teaching English were used from various levels of proficiency (beginner, primary, pre-intermediate, intermediate, and advanced) as sources of data to identify complaints, suggestions and apologies (see Appendix A). Two criteria were utilised to determine the  speech acts mentioned above. These criteria are (i) frequencies of acts of speech acts and (ii) excluding grammatical structures from analysing data. Only three kinds of classifications
 have been used for analyzing data and have been broadened via Demeter (2006) in terms of  apologies. In addition, Meinl's (2010) classification for complaints was also adopted. Further, Martínez-Flor's (2005) criterion for suggestions was employed here. Every clarification, in addition to its approaches, is illustrated below in detail.

Complaint
Complaints, based on the politeness theory of Brown and Levenson (1987),  are face-threatening acts that lead to the complainants' irritation about an offence committed. Regarding distinguishing the positive and/or the negative acts, complaint constitutes a threat to the addressee's positive face, because they conflict with the person's desire for appreciation, approval and respect.
Meinl (2010) explains that complaints classification consists of eight language investigation approaches as described as follows.
Approach No.1: Expressing frustration:
Complainants incline to illustrate their frustration with an issue, concentrating on their emotions and totally blame the addressee.

Approach No. 2: Expressing irritation or Disturbance: Complainants show their irritation or disturbance at the situation and focus on their emotions as in approach No 1.

Approach No 3: The vivid complaint: The complainants clearly declare the insulting action, but evade judgment and inciting any penalties on the conduct of the addressee. 

Approach No 4: Judging Negatively: As in Approach No. 3, complainants refer to the offending action, but they, however, retain the complaint.

Approach No. 5: Draw your personal Inference. In Approach 5, the complainants attempt to draw an inference for the potential future acts.

Approach No. 6: Warn Interlocutors: interlocutors using Approach No.6 vividly warn others against complainees.
Approach No.7: Threat: In such a case, the complainants seek to impose harsher penalties than simply discrediting the complainee who implies a threat to  the consignee with high powers.

Approach No. 8: Insult: In Approach No. 8, the complainants simply offend and insult the addressee

Apology

Apology is considered as a therapeutic device that retrieves the social harmony between the interlocutors. By an apology, the wrongdoer is responsible for any offensive action and shows remorse for an unacceptable event. Brown and Levinson
 (1987: 70) states the apology expresses negative politeness. It refers to the addresser's consciousness of putting an end to the listener's negative face, which, somehow, limits the freedom of the listener's behaviour. Strategies used are as follows:
1-locutionary Face Indicating Device (IFID). The obvious speech law that expresses  apologies, for instance "I am sorry". 
2- Intensive IFID: This approach indicates a factor showing the intensity of IFID, which is, in addition, entered for example "I am very sorry".

3- Submission of a justification: The offender attempts to provide a justification as to why the context that requires apologies has occurred.
4- Confession of responsibilities: The wrongdoer shall be held liable by explicitly pleading guilty.

5-Reform Offer: This strategy is always employed to provide compensation for physical or ethical damage caused by the speaker.

6-Putting the blame on a third party: The culprit often tries to blame someone or something else publicly  or covertly  by apportioning blame
 on a third party.

7- Promise for not to repeat: The addressers, here, promise for not repeating the acts that need apologies.
8- Defying the complainant: The addresser tries to maintain face by defying the addressee instead of using apology.

9-A Request for understanding: Speaker attempts  to save face by appealing to the addressee's perception.
 Suggestion
Suggestion is  classified as a directive speech act.  With such kind of speech acts, addressers' goal are mainly to make the addressee commit himself to some action in the future (Searle: 1969). In  suggestions, speakers  believe that future actions will be in favour of listeners. Moreover, Brown and Levinson 1987, and Bungere and Carrell 1988 confirm a suggestions is considered to be actions that threaten the speaker's face and intervene in some way in their world. Consequently, suggestions could be considered as imposing on the listener by degrading his negative face.

1. Direct strategies: They exist in four ways: a- the performance act as in ' I reckon you that.....';  b- naming  suggestions such as ‘my idea would be that ..’; c- orders for instance ‘attempt to use ...’; d- is a negatively trend determination such as ‘Do not even try ...’. 

2. Traditional Models: These types of suggestions are classified into five sub-categories,  namely: a- question models such as 'why not you do it yourself...?';  b- suggesting a possibility , example ' you could...'; c- should for instance ' he should not.....'; d- A need example, they need to....'; and finally e- counter-factual conditionals like ' I would,.... if I were....'.
3. Indirect strategies: This set of proposals is divided into three parts:

a- A not personal suggestion as ‘may be really better not to ...’ b- A Hint, for example ‘She has heard that ...’

c-  comprehensive for instance ‘Let's go and check...’  d- commitment for example ‘They must ...’. In the beginning, an empirical analysis of three text books was conducted to see if the classifications described above would cover the cases in a manner that was practically appropriate, hence, each case could be positioned in its taxonomies and sub-taxonomies.

When it appeared  that the classifications worked well, more analysis was done using these categories. Eleven books in the English language courses were analyzed twice by each researcher, meaning that each textbook was examined four timesaltogether. An appropriate type of taxonomy and sub-taxonomy was set for each  instance examined.

To illustrate: ‘How about holding a party in the students union?’ as a proposal, and it was concluded that this suggestion could be classified as a ‘traditional model’, a type of taxonomies of a suggestion of the question approach.  In a different way
, a three-step position has been identified for each recognized case. Interators' agreement percentage ranged from 96% to 98%. Some differences in assessments were sorted out simply through checking the context.
Results and Discussions
In the following discussion, I will shed light on the frequency counts gained from analysing the textbooks. Appendix 2 below lists the speech act strategies and their frequencies. Table 1 and table 2 illustrate the kinds and frequencies of the speech acts at the beginner and elementary levels.
Table (1) The speech acts at the beginner
	Speech act strategies
	Frequencies
	Types of Speech acts 

	Vivid Complaints
	64
	Complaints

	IFIDs
	32
	Apologies

	Questions
	7
	Suggestions

	Insults
	5
	Complaints

	Intensified IFIDs
	4
	Apologies

	Inclusive We
	4
	Suggestions

	Possibilities
	3
	Suggestions

	Justifications
	2
	Apologies

	Order
	2
	Suggestions


	Should
	2
	Suggestions

	Anger
	2
	Complaints

	The total
	                    127


The table above shows that the vast majority of models were vivid complaints (64 cases) and IFIDs (32 cases). Other kinds of models for instance  intensified IFIDs (4 cases), possibilities (3 cases), justifications (2 instances), determinism
 (2 instances), question (7 cases and insult (5 tokens) were further discovered , but they are rare in numbers.
Table (2) The speech act models at primary level:
	Speech act strategies
	Frequencies
	types of Speech acts

	Inclusive we
	32
	Suggestions

	IFIDs
	30
	Apologies

	questions
	17
	Suggestions

	order
	12
	Suggestions

	Should
	5
	Suggestions

	Explicit complaints
	4
	Complaints

	Intensified IFIDs
	3
	Apologies

	Disappointments
	2
	Complaints

	Possibilities
	1
	Suggestions

	The total
	                        106


Investigating the results for the elementary level, we can say that the frequency of preferred strategies seems to be considerably higher when checked against the level of beginners (see table 2). Although the number of strategies used remained quite close, recurrences revealed an increase in inclusive we (32 cases), IFID (30 cases), questioning (17 cases) and order (12 cases). The results below are for pre-middle and middle levels:
Table (3) The speech acts at pre-middle level:
	Speech act strategies
	Frequencies
	Types of Speech acts 



	Inclusive we
	19
	Suggestions

	IFIDs
	18
	Apologies

	Explicit Complaints
	17
	Complaints

	Questions
	15
	Suggestions

	Intensified IFIDs
	4
	Apologies

	Should
	3
	Suggestions

	Disappointments
	2
	Complaints

	Non-personal
	2
	Suggestions

	The total
	                       80


Instances of inclusive we were more frequent (19 cases), IFID (18 cases), explicit complaints (17 cases) and explicit complaint (17 cases), respectively
. Various kinds of models (namely,  should, non-personal, IFIDs, and disappointments) were found. The number was scarce, however.
Table 4:  Speech acts at middle stage:
	Speech act strategies
	Frequencies
	Types of Speech acts


	order
	31
	Suggestions

	question
	19
	Suggestions

	IFIDs
	19
	Apologies

	Explicit complaints
	16
	Complaints

	Inclusive we
	13
	Suggestions

	Should
	9
	Suggestions

	Intensified IFIDs
	4
	Apologies

	Negative judgements
	3
	Complaints

	Justifications
	2
	Apologies

	Possibilities
	2
	Apologies

	The Total
	                    118


Table 4 above shows that the range has 
become wide and the frequency of the strategies used has increased in intermediate level, as in the case of orders (31 cases), IFID and question (19 cases).Table 5: speech acts at upper medium stage:
	Speech act strategies
	Frequencies
	Types of speech acts

	Complaints
	52
	Complaints

	orders
	41
	Suggestions

	Negative judgements
	25
	Complaints

	IFIDs
	17
	Apologies

	Disappointments
	14
	Complaints

	Anger
	9
	Apologies

	Should
	7
	Suggestions

	questions
	6
	Suggestions

	Inclusive we
	4
	Suggestions

	Justifications
	4
	Apologies

	A request for understanding
	3
	Apologies

	Possibilities
	3
	Suggestions

	Non-personal
	2
	Suggestions

	Threats
	2
	Complaints

	Confession of responsibility
	1
	Apologies

	Insults
	2
	Complaints

	Intensified IFIDs
	2
	Apologies

	The Total
	                    158


Frequencies in the above table indicate that the vast 
majority of speech acts are Vivid Complaints (52 tokens), order (41 tokens) and negative judgments (25 tokens).
Table (6). The speech Acts at high Levels
	Speech act strategies
	Frequencies
	Types of speech acts

	Vivid complaints
	70
	Complaints

	order
	52
	Suggestions

	Negative judgements
	26
	Complaints

	IFIDs
	11
	Apologies

	Obligations
	3
	Suggestions

	Anger
	3
	Complaints

	Possibilities
	3
	Suggestions

	Non-personal
	2
	Suggestions

	Performatives
	2
	Suggestions

	Justifications
	2
	Apologies

	Inclusives we
	11
	Suggestion

	Should
	9
	Suggestions

	Negative order
	6
	Suggestions

	Disappointments
	6
	Complaints

	Needs
	7
	Suggestions

	Questions
	5
	Suggestions

	Warnings
	4
	Complaints

	Insults
	3
	Complaints

	Intensified IFIDs
	4
	Apologies

	The Total
	                    229


Comparing these findings with other groups of efficiency, the other two proficiency  levels may include higher frequencies. New types of strategies have been identified, such as irresponsibility, frequency, understanding, threats, warning and insult
, which did not exist at the lower groups. The findings showed a relative relation appeared among the groups of proficiency in textbooks analyzed and their frequencies, strategies, and range for language learners. These results support the argument that there is a connection between language proficiency and pragmatic competence (Rose, 2000).   This relationship can be observed between the level of mastery in the textbooks analyzed and the language comprehension of speech acts. Complaints, for example are directly made through the expression: ‘You should not play in the park today, the pitch is really muddy,’ while the level of sophistication of complaints at the advanced level increases. ‘There is nothing more annoying than watching football at this busy time of the day.’ A client  in another situation is not happy with the service at the restaurant and complains to the waiter, ‘This restaurant used to follow customers' orders in a perfect way. This, unfortunately, is not the situation today and left me and most customers very unhappy.’ Such complication has also been discovered in some other speech acts. At the beginner level, for example, a late pupil expresses his apology to a lecturer by saying only ‘Sorry’ while the teacher, who was unable to turn up to a lesson, apologizes, saying, ‘I will not be able to attend this lesson due to some family commitments.’ As explained here, the subjects do not only carry out the regret, but also provide a justification for not performing the act of contribution. As for suggestions, the context is not different from the other contexts. In the pre-intermediate level, a father speaks to his son  as follows, ‘Why do not you allow him play with you?’. On the other hand, suggestions are limited to beginner level uses such as, ‘Let's do shopping this Friday.’ ‘Well, good idea.’  Moreover, the rise in the frequency of complaints in the textbooks suggests that the level of efficiency in the textbooks of the course could be considered an important factor in finding out the pragmatic competence observed in these textbooks. For example, the considerable increase in the number of occurrence of vivid complaints, which is one of the approaches utilised to achieve the complaint, indicates that pragmatic competence and language proficiency can be considered to be interlocking. Because of their nature that threatens the face and makes complainants powerless to how others behave, a complaint is an act that requires a certain amount of tenderness, leading to an extended sequence. To Clarify, while the complaint of stomach-ache is achieved through speech, ‘My stomach  hurts a lot’ (intermediate), the same acts are carried out as ‘my sister is obstinate as a donkey. She does not like to see the nurse with her broken leg
 (New Interchange-high textbook). Thus, one has to pay attention for using conventional interactions as ‘obstinate as a donkey' since expressions are basically performed with increasing language proficiency. Similarly, in lower level textbooks (i.e. beginners, elementary, and intermediate) certain formulae like  'He is so sorry', or 'they felt very sorry' are usually used to refer to apology, while such formulations are always used by the higher level textbooks through more complex linguistic strategies, for example, accepting of responsibility. This can be seen in the case of a Chinese mother who lives in the America who is responsible for her daughter's inappropriate manner: ‘It is my mistake that he is behaving in this manner. He always wanted his kids to get a better mix: British character and Italian circumstances’ (New Interchange Advanced Level). 

Although the results of the present study indicate a sort of relationship between the frequency of spech acts and the academic levels of textbooks and that these strategies are included in the texts, scholars should be suspicious regarding the effectiveness. The results are consistent with the study of Olshtain and Cohen (1990). They found that speech act strategies were produced in a simplified manner. For example, like the results found in this study, Olstein and Cohn (1990) also inferred that the easiest models of apologies were those like 'apologize'. This simple and general style, as Olstein and Cohn (1990) name it, may stem from insufficient practical enquiry to take advantage of research and rely on their intuition while writing textbooks. Most textbooks and other written evidence have proved to fail to provide adequate inputs of pragmatics, as they resort to present the artificial and decontextualised use of the various pragmatic information. 
Conclusion

The aim of this research is to find out if the textbooks in the textbook of English as a foreign language contained the speech acts of apology, suggestion, and complaint. In addition, the scope and frequency of linguistic approaches
 utilised to implement the speech acts in addition to the differences exist across various levels of language control have been examined. In order to achieve the purpose of this research, 14 English language textbooks were analyzed from different language proficiency levels using a text analysis method.
The results of the current research paper showed that three of speech acts of discourse concerned, namely - suggestions, complaints, and apologies – existed in the textbooks analyzed, despite different linguistic achievements and complexity. In other words, the scope and frequency of these strategies  raised as the of efficiency of textbooks raised. For example,  vivid complaints were made in a more complicated and linguistic manner in the Advanced Level textbook while similar approach performed simply by an expression at the primary stage. Despite the facts that speech acts exist in all stages of textbooks with different degrees of complication and number of occurrence, the results of the research indicated that speech acts drew little focus if compared to other subjects of language, for instance grammatical studies, phonetics, pedagogy... etc. Although the essential goal of this study is to investigate the existence and performance of the speech act of suggestion, complaint, and apology in a new course books, the results have clearly influenced these speech acts in the teaching processes of Bardovi-Harlig and Dörnyei, (1998), and  Bardovi-Harlig, (1999). Realistic failure could be observed in understanding and producing communicative competence for advanced language learner (Blum-Kolka, Et al., 1989). Such pragmatic failure requires a certain focus that must be provided to assist people promote sociopragmatics in the foreign language (ie, English). This, furthermore, was detected by Bardovi Harleg (1991) in their discussion:

When we approach the language class as an opportunity for learners to expand their communication across cultural boundaries, we, as teachers, have the responsibility to equip them with not only the structural aspects of the language, but with the pragmatics as well: more simply, the right words to say at the proper time. (pp. 13-14)

(Bardovi-Harlig (1991, :13-14)
 in addition, the results indicate that pragmatics realization is not receiving the focus it receives from specialists and textbook authors, and therefore must be the subject of some more concentration. Thus,to avoid leaving pragmatics at the margin of foreign language rules, the current research concentrates that some materials aimed at enhancing the practical efficiency of language learners can be included in textbooks. Furthermore, targeted pragmatic information must be given in a more contextualised and realistic manner. Taking into account the level of language proficiency of the learners, their exposure to target language pragmatics could be enhanced by natural conversational models.  This study is devoted to examine the existence of linguistic realizations of suggestions, apologies and complaints in textbooks that did not receive sufficient academic attention. An analysis, however, targeting a large data might be more realistic and would offer more findings that could be widely generalized.
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Appendix A:Detailed information about the text books in the corpus

	Name of the text book
	Level of the Textbook
	Publisher

	English for Iraq
	Elementary ( year one-year six)
	Garnet Education

	English for Iraq
	Intermediate (year one-year six)
	Garnet Education

	New Interchange
	Advanced (year one and two)
	Cambridge University Press


Appendix B:Types of speech acts and frequencies in total corpus*:

	Speech act strategy
	Frequency
	Speech act type

	Explicit complaint
	172
	Complaint

	order
	113
	Suggestion

	IFID
	85
	Apology

	Inclusive we
	57
	Suggestion

	question
	49
	Suggestion

	Negative judgement
	38
	Complaint

	Should
	22
	Suggestion

	Disappointment
	17
	Complaint

	Intensified IFID
	13
	Apology

	Anger
	11
	Complaint

	Possibility
	7
	Suggestion

	Insult
	6
	Complaint

	Justification
	5
	Apology

	Negative order
	5
	Suggestion

	Need
	5
	Suggestion

	Impersonal
	4
	Suggestion

	Warning
	3
	Complaint

	A request for understanding
	3
	Apology

	Obligation
	2
	Suggestion

	Threat
	1
	Complaint

	Confession of responsibility
	1
	Apology

	Performative
	1
	Suggestion

	Total
	620


Note* : 620 speech act strategies were detected for suggestions (41%) complaints (39%), and

apologies (20%) in 14 EFL textbooks.
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